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Introduction

Quality learning and teaching is the key to success in all schools.  Students can only achieve their potential when all teachers consistently deliver quality lessons and students grasp every learning opportunity and develop their skills, knowledge and understanding effectively. 

The document outlines the school’s policy of the development of learning and teaching. It also provides teachers with information regarding the monitoring of learning and teaching.  Within this document are a range of materials which provide the basis of a staff handbook of good practice for improving the quality of lesson planning and delivery. 

Features of an outstanding lesson

	Achievement

	Rates of progress


	From each different starting point students make rapid and sustained progress at rates faster than expected nationally.

	Pupil Premium
	Achievement at least matches that of other pupils or has risen rapidly, including English and maths

	Student awareness of learning 
	Students know their levels and targets and work constructively to achieve progress.



	Reading
	Attainment gains in reading are faster than chronological gains in age.

	Wide range of skills
	Pupils develop and apply a wide range of skills to great effect in reading, writing, communication and mathematics.

	Quality of Teaching

	Expectations 
	Consistently high expectations are made of all students.

	Checking for understanding


	The teacher systematically and effectively checks pupils’ understanding throughout the lesson, anticipating where they may need to intervene and doing so with notable impact on the quality of learning.

	Planning for other skills
	The teaching of reading, writing, communication and mathematics is highly effective and cohesively planned and implemented.

	Authority
	The teacher and other adults authoratively impart knowledge to ensure students are engaged in learning. The teacher’s conduct and professionalism serves to role-model that expected of students.

	Marking
	Consistently high quality marking and constructive feedback from teachers ensure that pupils make rapid gains.

	Teacher strategies
	Well judged, imaginative strategies including setting appropriate homework. Directed and timely support and intervention match individual needs accurately. Students learn exceptionally well.

	Motivation
	The teacher and other adults generate high levels of commitment to learning.

	Attainment
	Attainment is at least in line with national averages or the gap in students’ attainment when compared to national averages is closing rapidly. This may include attainment in reading.

	Questioning


	The teacher is highly adept at different forms of questioning and is able to challenge and engage students by questioning them.

	Personalisation


	Planning and delivery is astute in meeting the very individual needs of students within the class. Resources and teacher input is carefully differentiated to target individual students’ needs and enable them to progress rapidly.

	Environment


	The learning environment is stimulating and dyslexia friendly. Displays contain recent examples of student work. 

	Behaviour and Safety

	Attitudes
	Pupils’ consistently display a thirst for knowledge and a love of learning, which has a very strong impact on their progress. This may be seen in individual or group situations.

	Bullying and language
	Bullying and derogatory or aggressive language in all their forms are rare and dealt with highly effectively.

	Behaviour management
	Skilled and highly consistent behaviour management makes a strong contribution to an exceptionally positive climate for learning

	Safety
	Pupils are safe and feel safe at all times. They understand very clearly what constitutes unsafe situations and are highly aware of how to keep themselves and others safe in different situations, including in relation to e-safety.

	Independence
	Students are able to work independently and this impacts strongly on their progress.

	Conduct
	Pupils display excellent conduct, manners and punctuality.

	Hambleton and Richmondshire Pupil Referral Service Lesson Observation Form

	Teacher
	
	Date
	

	Observer(s)
	
	Subject
	

	Number students present/ NOR
	/
	Gender (number)
	Boys ( )
	Girls ( )

	Overall judgement of the lesson
	
	Year group(s)
	
	
	
	

	Focus (main purpose of the activity)


	Context (lesson objective or description of activity)



	Time
	Activity

	
	

	Achievement
	Grade
	

	Rates of progress
	

	Pupil Premium
	

	Student awareness of learning 
	

	Reading
	

	Wide range of skills
	

	Quality of Teaching
	Grade
	

	Expectations
	

	Checking for understanding
	

	Planning for other skills
	

	Authority
	

	Marking
	

	Teacher strategies
	

	Motivation
	

	Attainment
	

	Questioning
	

	Personalisation
	

	Environment
	

	Behaviour and Safety
	Grade
	

	Attitudes
	

	Bullying and language
	

	Behaviour management
	

	Safety
	

	Independence
	

	Conduct
	

	Other Significant Features

	· 

	Strengths

	· 

	Areas to Develop

	· 


The Teaching and Learning  Plan

Key elements that should be in learning and teaching plans:
	Feature
	Description
	Justification
	Example

	1. WALTs - We

are learning

to 
	This will be a broad aim for

the lesson/series of lessons

identifying what the pupils

are learning to do.
	This will provide an

overview for the pupils as

to what skills/knowledge

they will be learning.
	Work effectively as part of a team, to

become experts in one of the five

pillars of Islam then present this

information to the rest of the group.

	2. WILF - What I

am looking

for....  (leveled)
	Identify the differentiated

learning outcomes for the

lesson. These should be

linked to assessment

criteria. Pupil

progress/attainment will be

measured against how well

the pupils have achieved

the learning outcomes.
	Carefully level all tasks delivered in order to support student progress more effectively.

Differentiated learning

outcomes (linked to

assessment criteria) can

be informed by prior pupil

attainment. Pupils can

then be encouraged to

develop their learning to

achieve 'the next level'.
	Everyone will make three links

between the five pillars of Islam and

the way Muslims act (level 3)

Some of you will describe three ways

how Muslim's are influenced by the

five pillars of Islam (level 4)

Some of you could describe the five

pillars of Islam and explain three

different ways they affect the lives of

Muslims (level 5)

	3. TIB
	This provides the learning with the ‘context’ of their learning.
	The learner is provided with the ‘big picture’ and makes links to prior and future learning.
	We need to understand how a model gut works as it demonstrates a process within digestion. 

	4. Basic skills

(ICT,

Numeracy,

Literacy)
	On-going CPD and guidance for staff to address these skills.
	 Basic skills

need addressing and developing at all levels.
	Numeracy- sorting activity

Literacy- use talk to question,

hypothesise, speculate, evaluate and

develop thinking about complex

issues.

ICT- Evaluate a range of ICT

sources of information for their

reliability and complete searches on

 the internet using complex search criteria.

	5. Differentiation

/ SEN

information
	Techniques used to allow

all pupils to access the

Curriculum.
	The individual needs of

pupils need to be planned

for to enable all pupils to

access the curriculum.
	Pupils work in mixed ability groups/similar ability groups

School Action 
School Action Plus

	6. Teaching and

learning

activities

including

Timings (Pace)
	Teaching and learning

activities should have a

clear structure with at least

three parts - starter, main activities, plenary.
	There needs to be a balance to the sections of the lesson plan
	Starter (short)

Main Activity (longer)

Plenary(short)

	7. Extended Learning
	These tasks will deepen and embed the learning.  For more able  it will guide students into additional and related topics/strategies
	Learning in the classroom must not be in isolation from independent study.
	

	8.Thinking for learning
	Opportunities to think creatively.
	Allowing students to explore their own beliefs and challenge that of teacher and peers to deepen understanding.
	Strategies of “think, pair, share”

	9. Collaborative learning
	Opportunities to learn in group settings
	Supportive learning within group activities.
	Mini projects within groups where 

students carry specific roles and responsibilities where each group 

contributes to the learning for all the 

class

	10. Accelerated learning
	Planning by the teacher which short cuts to more rapid learning.
	Every student must be challenged and progress at their own level and ability.
	Quality of teaching learning links to 

prior learning and is focussed upon 

specific target setting ,independence 

and personalisation.

	11. SEAL
	Social and emotional aspects of learning
	Learning should not be isolated and should be linked to student IEP targets.
	Opportunities to relate learning to wider social and emotive issues.

	12. TA Support
	Use of any additional adult resource.
	Any additional adult should enhance the classroom environment and progress learning.
	The TA may lead a part of the lesson, withdraw more or less able or support an individual or students throughout.

	13. Citizenship

       SMSC
	Understanding of the wider community and preparing students to apply their learning to the work place and wider society.
	Learning is contextualised to link to the wider world and the social , moral, spiritual, cultural aspects of the curriculum.
	Links are made between lesson contentand the real world. Applying learning and discussions to life beyond school.

	14. Differentiation
	Catering for individual learning needs
	Teaching and learning is only effective if it is differentiated to match needs, abilities and interests.
	Differentiation may be achieved by task, activity, outcomes, using different resources and teaching styles.


Differentiation


                             Our definition:-
“Catering for individual learning needs.”

To ensure lessons have sufficient challenge and students make good progress members of staff should include where possible a range of strategies that might include the following:-

· Know the starting point of each student

· Have frequent mini plenaries to assess progress

· Pitch activities at different levels so that all students can make progress

· Use different learning styles (matching students with appropriate activities)

· Expect and predict various outcomes for different students

· Have activities which work through Bloom’s Taxonomy

· Provide a range of resources for different students / different levels of understanding

· Recognise students work at different speeds and match pace to ability

· Provide the opportunity for open ended tasks

· Offer different amounts of ATA / teacher support and try to match staff expertise with student needs

Differentiation working party HRPRS – March 2013
Monitoring  Teaching and Learning
· A monitoring cycle of subject team reviews, including lesson observations is prepared by the Headteacher and undertaken by SLT. 
· Curriculum leaders will also undertake lesson observations. 
· Appraisal may require evidence from lesson observations, or indeed agreed personal targets may require additional observations to the formal calendar of monitoring.

Every member of staff will expect:

· Up to 3 hours of lesson observations in the academic year 

· To have their students’ work reviewed centrally through the work scrutinies and within a lesson observation

· To have their student assessment (data) analysed for progression.

Every member of staff is entitled to:

· Coaching, both before and after an observation (this may include ‘Triads’)
· At least one week’s notice prior to the observation

· A brief meeting prior to the observation (if requested)

· Brief verbal feedback immediately after the lesson and a full discussion re: Feedback within 24 hours

· A full written observation form, returned to staff within 5 working days 

· An opportunity for staff to discuss the written feedback (if requested). 

The lesson observation 

· The observer must be given the lesson plan, class register, SEN data, latest data trawl and a copy of resources to be used within the lesson. Further information which will support the understanding of ‘context’ e.g. something used in the last lesson which is being addressed in this lesson, should also be given.
· During the lesson the teacher should follow school policies as appropriate.
· After the lesson the teacher should identify; areas of strengths and areas to develop. 
Following the Lesson Observation

Outcomes for observations:

	GRADE
	ACTION

	Grade 1: Outstanding
Grade 2: Good

Grade 3: Requires Improvement
Grade 4: Inadequate
	Strengths identified in school, coaching staff as appropriate across the school
As above. Identify areas for development, seek support, where necessary, to move to ‘outstanding’
Guidance Plan issued 
3 week PDSA (Plan, Do, Study, Act) and review progress through mini observation or otherwise (support from Leader of Learning)

The Coaching Programme implemented


Improving Teaching and Learning
· Every teacher must pro-actively seek out ways of improving their own teaching and therefore improve students’ learning. What can I do? Where do I find support?

· Use the lesson observation cycle to inform areas of development

· Use cover lessons to continue CPD, observing colleagues and sharing good practice.

· Undertake Learning Walks as part of CPD

· Subject teams have a range of expertise – share! Learning and Teaching as a standard agenda item on all subject team meetings

· The Skills Directory highlights expertise across the school

· The HRPRS Coaching Directory – trained coaches are available to work across the school

· Attend all professional development sessions

· Observe good practice in the school and other schools

· Seek LA and National Courses

· Utilise new knowledge and skills within their own classroom quickly and measure impact

· Share new knowledge and skills within their team
· Be brave – give your students the opportunity to give you feedback

2013/2014 key issues for action – T/L
Three areas for whole service development are identified within the service development plan 2013/14 and our inspection report October 2013:

1. Questioning

2. Independent Learning

3. Personalisation

Staff working parties have developed these areas in Spring term 2014 and discussed findings during the whole Service training day in February.
1. Questioning working Party
a. Follow-up questions for learning

Some ways to follow up a student’s answer, in a whole-class, small group or one-to-one situation

	Probing


	Pushing for more clarity or depth?


	What do you mean by…?

Can you say more about…?

In what sense…?

What exactly…?



	Challenging


	Requiring re-evaluation or justification


	But how do you know that…?

What evidence is there that…?

What are you assuming when…?

But surely…?



	Bridging


	Moving thinking across to another example or topic


	So would that be the same for…?

How does that compare to…?

Can you think of another…?

When else…?



	Reflecting


	Asking about the thinking or learning process


	When/how/what did you learn…?

How did you work out…?

Why did you think of…?

What have you just…?



	Extending


	Moving towards greater complexity or difficulty


	Could you explain…?

What would happen if…?

Can you think of other ways of…?

What might be the problem with…?



	Personalising


	Asking for a personal angle or an evaluative response


	What do you, personally, think…?

What’s your own view about…?

How well does…?

In your opinion, why…?




Hambleton and Richmondshire Pupil Referral Service

b. Questioning in class:  self–evaluation or peer evaluation grid           

	Follow-up questions 
	Good Practice (examples from the lesson)

	Probing

Pushing for more depth 


	e.g. What do you mean by ..?

	Challenging

Requiring re-evaluation or justification
	e.g But how do you know that..?

	Bridging

Moving thinking across to another example or topic
	e.g. So would that be the same for..?

	Reflecting

Asking about the thinking or learning process
	e.g. When / how / what did you learn ..?

	Extending

Moving towards greater complexity or difficulty
	e.g. Could you explain..?

	Personalising

Asking for a personal angle or an evaluative response
	What do you, personally, think ..?

	Areas for development (2 targets to try next time)




	What do you mean by…?
	So would that be the same for…?
	Can you explain…?

	Can you say more about…?
	How does that compare to…?
	What would happen if…?

	In what sense…?
	Can you think of another…?
	Can you think of other ways of…?

	What exactly…?
	When else…?
	What might be the problem with…?

	But how do you know that…?
	When/how/what did you learn…?
	What do you, personally, think…?

	What evidence is there that…?
	How did you work out…?
	What’s your own view of…?

	What are you assuming when…?
	Why did you think of…?
	How well does…?

	But surely…?
	What have you just…?
	In your opinion, why…?


2. Independent Learning
Rational Behind Developing Independent Learners

The skills of being a truly independent learner are difficult for most young people to acquire.  Many well motivated 6th Form students spend most of their ‘self study’ time chatting and drinking coffee.  Many of the young people who attend the PRS have a range of barriers which mean that they are not able to work independently.  When students move on to post-16 education they will have to cope with much less support than they receive at the PRS, our students often find this transition very difficult and many are not able to continue in the new setting.  In this work we are trying to identify the barriers which young people commonly have and looking at identifying  strategies within the centre which will encourage independent learning.  Some of our students currently can only work with very high levels of support and direction.  We are looking at the small steps which will move these learners towards independence.
Improving independent learning could be through:

a) Developing Cognitive Skills
Students need to be able to engage themselves with an ‘inner dialogue’. They can apply the same skills to similar contexts time and time again. 

They can learn key skills in the following ways:

Logical reasoning: frequent and repetitive problem solving in maths time; whole-school approach to problem solving

Classifying and using patterns: using literacy software that reinforces grammar and spellings; identifying patterns from writing frames; spelling strategies

Identifying learning processes: giving familiar structures and order to tackling tasks; making adjustments to one element over time (eg. catering equipment is contained in the method – scan and find it); familiarity with how they learn best and the routines they follow (eg. flick between screens, one which contains key information)

Form hypotheses: encourage students to make predictions and test things for themselves

Fluency in the language of learning: key words, word associations and quick meaning from words removes a common stumbling block to accessing all the above

b) Metacognitive skills

Knowing how to learn.

	What we do now…
	What we could do…

	· In practical lessons students usually get their own equipment/ingredients out.

· Level tracker in files.

· Questioning in lessons

· Given choices about learning. 

· Opportunities to work independently in all lessons. 

· Offer help and support when students need it. 

· Rewards board in the common room to track achievement.

· Individual tacks to achieve each lesson. 


	· In all lessons students to get books/ equipment out.

· Last term in year 11 students to travel independently to school in order to prepare more for college. 

· Carry own pencil case around school with them. 

· Problem solving activities in tutorial. 

· Progress meetings once a half term in each lesson.

· Feedback to involve questions for them to answer independently. 


c) Managing Feelings
Emotional Maturity:
Self-motivation 
Student voice – taking ownership of learning
Ability to wait for achievement outcomes
Affective skills related to feelings and emotions
Ability to accept feedback in a constructive way 
Confidence
Learning Environment:
Strong relationships between student and teachers (not students working in isolation)
An enabling environment
Active Learning:
Contribute – spoken and actions
Communication skills including language focused on learning
Understanding learning styles
Understanding thinking skills
Working with others
Group leadership
3. Personalisation
“Personalisation is the tailoring of learning and the learning environment to meet the needs and aspirations of individual learners”
	Action
	Timeline
	Resources/ Costs
	Outcome
	Responsibility

	Development of Pathways
	Half termly 

review
	Staff Time

Fees
	Each student, on entry, understands their agreed pathway on leaving the PRS.
	VPL

	Development of Access Arrangements
	On Entry
	Staff time
	Within two weeks of induction the access arrangements for every child who is entitled will be assessed and information published.   
	VPL

	Development of PSA Role
	To be reviewed
	PSA salary, desk space
	PSA to be employed directly by the collaborative and be based at the HRPRS
	HT

	Development of Communication With Outside Agencies
	For the new academic year.
	Time 

Staffing
	To put in place a more robust and accountable audit trail of communication with outside agencies.
	All

	Development of Timetable/Options
	Half Yearly
	Staff Time
	Curriculum offer is relevant, interesting and diverse which allows all learners to access an appropriate curriculum.
	Timetabler 

	Development of Grouping of Students
	Continuous review
	Staffing,

Time
	Creative grouping of students to allow them to engage more fully in their learning and meet their full academic potential.
	Timetabler

	Development of Staffing
	On selection
	Staff time
	All appointments made will make sure the curriculum is extensive, interesting , relevant and diverse. 
	HT 

	Development of Student Info & Transition
	On Entry
	Staff time
	On transition no student should transfer to or from the PRS without ALL relevant educational and social information. (Educational Health Plan)
	DHT

	Development of Pupil Premium
	Monthly Review
	£900 per person
	Allocated funding impacts effectively on the needs of each identified individual student which leads to improved academic performance.
	Off Man and Tutors

	Development of PCRs
	termly
	Staff time, flipchart
	To enable each student to identify and action their own personal needs in transition.
	PCR Leaders

	Development of Reward Books
	Termly review
	Time, Feedback- students & staff
	To accurately reflect academic and personal progress of each student. Students feel the benefits of achieving targets. 
	All


Appendices – Coaching Log
1.      Strategies to promote positive behaviour

2. Non-confrontational teacher talk

3. Ofsted criteria 2013
4.      Deluxe short term planner - observations
5. Daily planner
6. Medium term planner 
7. Faculty Review Sheet

8. What students say about their teacher

9. AFL

10. Behaviours for Learning

11. Strategies to help boys learn best
12. What are independent learners like…….
13. Useful web sites for teachers
14. Learning styles
15. Thinking skills
16. Literacy
17. Initial action planning for support/guidance plans
18. Strategies for achieving the targets within the Guidance/Support Plan
19. Interim review for support/guidance plan
20. Example of support/guidance action plan

21. Final review of support/guidance plan

22. Self-review of support/guidance plan and progress

23. Specific self-evaluation checklists
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